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The Campus Needs Assessment Tool: Behavior (revised)
This and other resources for implementing response to intervention 

can be found at http://buildingRTI.utexas.org.



Campus Needs Assessment Tool: Behavior
Planning and Evaluating 

Response to Intervention (RTI) Implementation (Revised)

DIRECTIONS
This needs assessment survey focuses on four elements of RTI implementation, presented in sections. For each 
section item, circle the number that best corresponds to practices on your campus. At the end of each section, 
compute an average for that section and record your averaged score on the chart to make it easier to summarize 
grade-level results.  

Element Average Score
1.  Framework for Success

2.  Assessment

3.  Behavior Supports in the Classroom & Common Areas

4.  Intervention Supports for Individual Students
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Grade level/Position:

Date Completed:



Suggestions for Using the Campus Needs Assessment Tool 

There are many ways to use this tool to collect data on teachers’ perceptions of RTI/MTSS implementation on your  

campus. Some campus leaders ask teachers to complete the entire instrument in one sitting, while others ask them to focus  

on completing only one element at a time. Ideally, teachers independently complete the instrument anonymously, and then 

meet with their colleagues to discuss their ratings. These discussions illuminate shared understandings (and misunderstandings!) 

and help prioritize areas for improvement through professional development or technical assistance. The discussion is  

important since simply averaging the responses for an element can hide more specific needs.

Ratings within each response item move from a low or inadequate level of implementation (1) to an exemplary level of 

implementation (3).

The final pages of the tool are for planning. Ask the group to identify elements that they believe are areas of strength and give 

examples. When leading the discussion on the elements that need improvement, ask teachers what it would take to move from the 

current level to the next level. Many schools find that grade level teams have specific needs, but some needs are campus-wide, 

i.e., differentiating instruction. 

Finally consider using the tool at different times of the year, to identify needs that have been addressed, and needs that have 

recently emerged. For example, revisit it after student benchmark data has been analyzed. One superintendent compares the  

Campus Needs Assessment Tool ratings to data on student performance outcomes. This gives her the information she needs in 

working with campus leaders as they revise campus improvement plans and in leveraging resource allocations.
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Framework for Success 

1.	 Establishing Campus Behavior Goals and Objectives 
1	 Annual goals for behavior improvement are either absent from our campus improvement plan OR they are under 

development. 

2	 Our campus leadership team has established annual goals for behavior improvement, but teachers, counselors, 

behavior specialists, and school psychologists cannot state them; explain how our campus is moving toward these 

goals; or tell how they know the behavior plan is working to reduce the number of students who are struggling to 

meet behavioral expectations.

3	 Annual campus behavior goals and grade-level objectives are clearly defined and quantifiable for all settings (class-

rooms, hallways, lunchroom, playground, etc.).  Staff and teachers can explain how goals focus on the following: 

increasing the use of desired behaviors, making data-based intervention decisions, and reflecting on what works to 

promote positive behaviors. 

2.  Developing a Campus Behavior Model to Meet All Students’ Needs
1	 Our campus has not yet developed a behavior model, OR it is under development. Teachers and staff rely on their 

own best judgment to modify students’ behaviors.

2	 Our campus behavior model includes a list of behavioral expectations in common areas and implementation guide-

lines.  Procedures mainly address discipline for individual student violations.

3	 Our comprehensive campus behavior model addresses behavioral expectations for all students in classrooms and 

common areas. It describes campus-wide expectations, strategies to teach them, preventive supports for all settings, 

and intervention options for problem behaviors.  All staff members participate in behavior-related professional de-

velopment opportunities.  

3.	 Monitoring Implementation of Our Campus Behavior Model 
1	 Our campus team collects data on student discipline office referrals and reports it to the district.  

2	 The campus team uses behavior-related data, including office referrals, tardies, and individual student incident 

reports, to monitor implementation of our campus behavior model.  Our team annually meets to review data and 

modify our model.  

3	 Our campus team meets periodically during the year to collect and review behavior-related data, determine key pre-

ventive supports, and reestablish intervention priorities.  Additionally, the campus team reports to stakeholders about 

whether or not campus behavior has improved.
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4.	 Using Behavior Assessment Data to Plan Professional Development (PD)
1	 Student behavior assessment data is sometimes used to identify needs and plan professional development (PD) 

related to student behavior improvement.

2	 The principal and grade-level teams meet to discuss student behavior assessment data, including observations of 

students in classrooms and common areas. Some personnel have attended behavior-related PD, but there is no 

mechanism for sharing what they have learned.  

3	 Student behavior assessment data is used to identify needs and plan PD. All staff members, including adminis-

trative personnel who interact with students regularly, have received PD on implementing our campus behavior 

model (for example, Positive Behavior Intervention and Supports, or PBIS). They incorporate and refine newly 

learned behavior support mechanisms into their instruction. 

5.	 Providing Notice to Parents of the District’s RTI Program
1	 Our district or charter school disseminates general information about its RTI program to parents via an  

annual notice in local newspapers, brochures or newsletters sent home, district websites, or student handbooks. 

The notice informs parents that they are entitled to records of the intervention strategies provided to their child, 

and that they can request an evaluation of their child for special education services at any time.

2	 In addition to the general notice described above, campuses post RTI-related information and events where parents 

can easily access them, i.e., main office, newsletters, or campus web page. Dates of upcoming screening, 

benchmark assessments, teacher reviews of at-risk student progress, and parent conferences are readily available.

3	 Campus leaders and teachers actively promote the campus’ RTI approach and can explain to parents how it is 

working to decrease the numbers of at-risk students and promote student success.

6.	 Promoting Parent Involvement
1	 Parents of at-risk students are notified at the beginning of the school year, in a §504 meeting, or when their child  

is first identified so they know when their at-risk child will receive intervention and that they can request an  

evaluation any time if they suspect their child has a learning disability. 

2	 The specific notice to parents includes information about the intervention strategies provided to their child, an  

estimate of the duration of the intervention assistance, and when they will receive reports of their child’s progress.

3	 In addition to meeting the notice requirements described above, teachers keep parents informed, welcome them as 

valued members of their child’s support team and use two-way communication to facilitate their child’s learning.

Total points for Framework for Success Section

Average for Framework for Success Section (divide by 6)
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Assessment

1.  Assessing Behavior 
1	 Staff members rely on personal judgment and observations to identify students who need behavioral interventions.  

Office referrals are the primary assessment measure for behavior in classrooms and common areas.  

2	 A campus team uses protocols to observe student behaviors in classrooms and common areas, and analyzes other 

sources of data (for example, office referrals and incident reports) to assess student behavior.

3	 A campus team systematically collects data from classrooms and common areas, and analyzes additional behavior 

data sources. Teachers assess/interview individual students who need to improve their behavior techniques.  School 

psychologists may collaborate with teachers in conducting behavior assessments.   

2.	 Understanding Individual Student Behavior Assessments
1	 Some teachers, behavior specialists, school psychologists, and/or the principal have received PD on behavior 

assessment and progress-monitoring procedures, and on designing effective individual behavior improvement 

plans. 

2	 Most teachers, behavioral specialists, and the principal have received PD on behavior assessment, and on designing 

and monitoring progress on individual behavior improvement plans.  

3	 All staff members, including those who are newly hired and the principal, have received PD on conducting 

behavior assessment. Teachers design effective contracts/behavior improvement portfolios for individual students 

when needed, and all campus staff participate in monitoring the student’s performance. 

3.	 Using Data to Design Campus- and Classroom-level Behavior Supports 
1	 The leadership team meets once a year or less to discuss teacher referral data, observation data, and progress-

monitoring data related to student behavior.  Either the data is not collected or if so, not used to change instructional 

practices or strategies in classrooms and common areas.

2	 Behavior specialists, counselors, and school psychologists meet at least twice a year to discuss teacher referrals, 

observations, and progress-monitoring data and to design targeted behavior supports and intervention plans for 

students. 

3	 Behavior specialists, counselors, and school psychologists meet several times a year with teachers to discuss student 

progress, design and adapt behavior support systems for classrooms and common areas, and plan more intensive 

assistance for students who need it.



4.	 Using Data to Inform Parents 
1	 A report of student progress in intervention is included with student report cards.

2	 Teachers regularly meet with parents to keep them informed of their child’s goals in intervention and report 

progress.

3	 Teachers provide parents with written descriptions of intervention strategies and explain progress monitoring data so 

parents understand their child’s progress. When the parents provide additional information or express concerns, the 

information is added to the students’ records.

Behavior Supports in the Classroom & Common Areas

1.  Understanding the Role of Preventive Supports  
1	 Staff and teachers consider behavior disruptions to be a student problem that is corrected with office referrals.   

2	 Most staff members and teachers can articulate an overall vision for providing preventive behavior supports to 

reduce office referrals. However, they are unable to describe how these supports are provided in the classroom and 

common areas.  

3	 All staff members and teachers can describe the preventive behavior supports that promote student success on 

their campus. They explicitly model and reinforce expected behaviors to help improve student behaviors and their 

expectations are reflected in their daily interactions with students in all settings.

2.	 Establishing and Implementing Campus-wide Behavior Supports 
1	 A campus behavior model has been established for providing behavior supports but it is inconsistently 

implemented. 

2	 A campus behavior model has been established for providing behavior supports, and specific behavioral guidelines 

for one or two common areas (for example, the cafeteria or bathroom) are in place.  However, expected behaviors 

are inconsistently modeled and reinforced. 

3	 A campus behavior model for all classrooms and common areas is defined and consistently implemented. Expected 

behaviors are identified and posted in all settings in language that is meaningful to students. All personnel model 

expected behaviors. 
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Total points for Assessment Section

Average for  Assessment Section (divide by 4)



3.	 Addressing Student Mobility
1	 The campus does not have a plan for teaching expected behaviors and providing behavior supports to students who 

enroll in school late (after the school year has begun).

2	 Students who enroll in school late are provided with a school tour and written guidelines for expected behaviors. 

3	 All newly enrolled students are immediately taught expected behaviors for classrooms and common areas. They are 

provided with examples and non-examples of expected behaviors, opportunities to practice, and targeted behavior 

supports if necessary.   

4.	 Preventive Behavior Supports in the Classroom
1	 Many teachers have classroom behavior management systems that provide negative consequences or office 

referrals for inappropriate behavior.

2	 Many teachers have established a preventive system of behavior supports that emphasizes positive behavior 

consistent with campus-wide expectations. Classroom arrangements promote desired behaviors; teachers use verbal 

and visual cues to prompt desired behaviors or to re-direct undesired behaviors.

3	 All teachers consistently implement preventive systems of behavior supports. Teachers frequently model 

appropriate behaviors, and opportunities to practice them are infused into daily lessons. 

5.	 Preventive Behavior Supports in Common Areas 
1	 There are no strategies in place to promote expected behaviors in common areas; inappropriate behaviors result in 

negative consequences or office referrals.

2	 Many teachers and behavior specialists use a campus-wide system of supports designed to prevent inappropriate 

behaviors in common areas. However, some areas are inconsistently supervised OR have entry designs that may 

promote inappropriate behaviors.

3	 All teachers and behavior specialists and staff consistently implement a system of preventive behavior supports 

for all common areas. All areas have been examined and arranged to minimize potential disruptions.  Staff actively 

monitor student behaviors, and acknowledge and reward positive behavior.
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Total points for the Behavior Supports Section

Average for the Behavior Supports Section (divide by 5)



Intervention Supports for Individual Students

1.  Understanding Effective Behavior Intervention(s) 
1     Most teachers and behavior specialists cannot describe the relationship between student behavior assessment data 

and the design of behavioral intervention(s) that target specific problem behaviors. 

2	 Some teachers and behavior specialists connect the assessment of student behaviors to their use of evidence-based 

intervention(s) to target specific problem behaviors.

3	 Most teachers and behavior specialists can articulate the fundamental components of behavior assessment, identify 

evidence-based intervention options for problem behaviors, and explain how the interventions are effective in 

reducing the incidence of challenging behaviors.  They collaborate in providing intensive support systems for 

students who need them.

2.  Adjusting Behavior Supports to Meet Individual Student Needs
1	 Teachers and behavior specialists collect progress-monitoring data for individual students who receive intensive 

behavior supports, but this information is not always reflected in the design of those supports. 

2	 School psychologists, guidance counselors, and behavior specialists regularly meet to analyze data from students 

receiving intensive behavior supports. However, individual student data is not incorporated into the environmental 

reinforcements and contingent responses of the overall campus implementation plan.  

3	 Individual student data is analyzed to adapt the campus environment and monitor the effectiveness of the 

behavioral interventions. Antecedent behaviors, identified reinforcers, and a variety of instructional formats and 

routines are examined as part of the progressive adaptations of interventions for high-risk students.  The campus 

behavior plan incorporates individual student data and is tailored to grade level.

3.	 Communicating Student Progress
1	 Teachers maintain their own records of record student progress and may refer to them when meeting with 

colleagues or parents.

2	 Teachers regularly update intervention strategies taught to students and student progress monitoring data in a 

system that is accessible to all of the students’ teachers.

3	 Teachers and interventionists have scheduled meeting times to review student data and discuss intervention 

strategies being taught, and to problem solve when students  are not responding adequately. Teachers share these 

records in meetings with parents.
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Grade-Level Summary: Behavior

DIRECTIONS
After individuals have completed their assessments independently, enter their scores in the table. To compute the 
average, add each column and divide by the number of participants.   

Teacher or Position Framework         Assessment           Behavior         Intervention       

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

Total Score

Average Score

Supports Supports
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Considering the Results

1.  Review the average scores for each of the four elements of RTI implementation. 
Identify areas of strength for each grade level.

 

2.  Identify elements that need strengthening for each grade level. List specific needs 
     that need to be addressed a) campus-wide, and b) for specific grade level teams.

3.  For additional information, examine individual responses to items that have low 
     implementation scores.
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Prioritizing Areas to Improve & Determining Action Steps

DIRECTIONS
Design a plan to strengthen weak areas. Identify three weak areas for improvement. For each target area, 
determine action steps, identify the team member responsible, and set dates for progress review and completion.  
Then incorporate these action steps into your campus’ RTI implementation plan.  

     Target Area                   Action Steps                 Who and When


